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ARKANSAS DEPARTMENT OF EDUCATION RULES GOVERNING
THE PUBLIC SCHOOL RATING SYSTEM ON ANNUAL SCHOOL PERFORMANCE REPORTS
AND THE SCHOOL RECOGNITION PROGRAM
Effective October 1, 2018

1.00

REGULATORY AUTHORITY
1.01

1.02

2.00

These rules shall be known as the Arkansas Department of Education
(“Department”) Rules Governing the Public School Rating System on Annual
School Performance Reports and the School Recognition Program (“Rules”).
These rules are enacted pursuant to the State Board of Education’s authority
under Ark. Code Ann. §§ 6-11-105, 6-15-2101 et seq., and 25-15-201 et seq., and
Acts 744 and 869 of 2017.

PURPOSE
The purpose of these Rules is to establish the school rating system and designate school
performance category levels or ratings pursuant to Ark. Code Ann. §§ 6-15-2105 and 615-2106 and provide financial awards to public schools that experience high student
performance and those with high student academic growth in accordance with Ark. Code
Ann. § 6-15-2107.

3.00

SCHOOL RATING SYSTEM
3.01

Each public school will receive a performance category level designation or rating
(hereafter collectively referred to as “rating”) of “A”, “B”, “C”, “D”, or “F” as described
in Appendix A.

3.02

The Department will engage stakeholder groups in the school rating process
and utilize feedback from the stakeholder groups to make a final
recommendation to the State Board of Education (“Board”) for the total score
range for each rating.

3.03

If a school district has an alternative learning environment (ALE) or an
alternative education (AE) program and the ALE or AE has a local education
agency (LEA) number, the school district shall, for purposes of a rating pursuant
to these rules only, include the ALE or AE students in their respective area
schools.

3.04

Each school’s rating shall be included in the annual School Performance Report,
which shall be posted on the Department’s and school districts’ websites.
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3.05

For purposes of these rules only, the following entities shall be exempt from the
designation of a school rating:
3.05.1 An open-enrollment public charter school whose mission and enrollment
are primarily focused on students who have dropped out of high school
or are identified as at risk of dropping out of school;
3.05.2 A conversion public charter school whose mission and enrollment are
primarily focused on students who have dropped out of high school or
are identified as at risk of dropping out of school;
3.05.3 An adult charter school serving students age 19 or older;
3.05.4 The Arkansas School for the Blind;
3.05.5 The Arkansas School for the Deaf; and
3.05.6 The Division of Youth Services System of Education.

4.00

SCHOOL RECOGNITION PROGRAM
4.01

Pursuant to Ark. Code Ann. § 6-15-2107, public schools that experience high student
performance and those with high student academic growth, which includes high
school graduation rate comparisons for secondary schools, shall be eligible for the
Arkansas School Recognition Program.
4.01.1 For purposes of the School Recognition Program, student performance will
be calculated using weighted achievement as described in Appendix A.
Recognition will be determined based on the ranking of all schools of the
total score for the weighted achievement indicator.
4.01.2 For purposes of the School Recognition Program, student academic growth
and school value-added scores will be calculated as described in Appendix
A. Recognition for high student academic growth, which includes high
school graduation rate comparisons for secondary schools, will be
determined based on the ranking of all schools using the following criteria:
4.01.2.1

For public schools that include at least one of the tested grade
levels of grades 3-10 but do not include a terminal grade level
of grade 12, recognition will be determined based on the rank
of the school value-added score.
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4.01.2.2

For public schools that only include grade levels lower than
grades 3-10 (feeder schools), recognition will be determined
based on the rank of the school value-added score of the school
with tested grade levels that is paired with the feeder school
within a district.

4.01.2.3

For public schools that include at least one of the tested grade
levels of grades 3-10 and a terminal grade level of grade 12,
recognition will be determined based on the rank of the sum of
the school value added score (35% weight) and the adjusted
cohort graduation rate score (15% weight), multiplied by two
(2).
4.01.2.3.1

For public schools that only include grade levels
higher than grades 3–10 that have a terminal
grade of 12, recognition will be determined based
on the rank of the sum of the school value-added
score (35% weight) of the school paired with it
and the adjusted cohort graduation rate score
(15% weight), multiplied by two (2).
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APPENDIX “A”
In accordance with Ark. Code Ann. § 6-15-2108 (Act 744 of 2017), the School Rating System shall
be a multiple-measures approach that includes achievement, growth, graduation rate, English
Learner progress, and at least one other indicator. The School Rating System uses the ESSA School
Index which is comprised of multiple, robust indicators for each grade span responsive to
stakeholders and state and federal requirements.
The ESSA School Index is the sum of weighted indicator scores. The ESSA School Index consists of
the following indicators:
• Weighted Achievement
• School Mean Growth plus English Learner Growth
o Content growth (ELA and math growth scores combined for each
student).
o English Learner progress to English Language Proficiency at a rate that is
proportional to number of English Learners.
• Adjusted Cohort Graduation Rate
o Four-year Adjusted Cohort Graduation Rate
o Five-year Adjusted Cohort Graduation Rate
• School Quality and Student Success

Weighted Achievement Score: Measure of Academic Achievement
A Weighted Achievement measure is used to incorporate academic achievement into the School
Rating System. To calculate schools’ Weighted Achievement scores, point values are assigned to
each of the four academic achievement levels on Arkansas’s grade level assessments for math and
English language arts as described in Table A-1.
Table A-1. Point Values Assigned to Academic Achievement Levels on Arkansas Grade Level Assessments
Achievement Level
ACT Aspire
In Need of Support
Close
Ready
Exceeds:
Step one: Number of L4 ≤ Number of L1
Exceeds:
Step two: Number of L4 > Number of L1

Achievement
Level
MSAA
Level 1 (L1)
Level 2 (L2)
Level 3 (L3)

Points Earned for
Each Achievement
Level
0.00
0.50
1.00

Level 4 (L4)

1.00

Level 4 (L4)

1.25

Weighted Achievement increases point value for the movement of students from lowerperformance levels to higher-performance levels, relative to grade-level proficiency (criteria ii).
Schools earn partial points for students close to grade-level proficiency, a single point for students
at grade-level proficiency, and 1.25 points for students exceeding grade-level proficiency for the
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number of students exceeding that are greater than the number in the lowest achievement level. If
the number of students exceeding grade level-proficiency is not greater than the number of
students in the lowest achievement level then schools earn a single point for these students. Table
A-2 demonstrates how positive movement of students from lower achievement levels to higher
achievement levels produces higher Weighted Achievement scores.
Table A-2. How Point Values for Student Achievement Levels Total Weighted Achievement Points Earned

Row one represents year one, row two is year two, and row three is year three. These rows each
show an example of the number of students at each of the four achievement levels on the state
assessment (columns one-four) for the same school over three years (rows one, two, and three).
When schools help students attain higher achievement levels those schools earn more points. Also,
schools that help students move from lower to higher achievement levels compared to their
achievement levels in prior years earn more points. The Weighted Achievement Score (column
nine) is the number of points a school earned for full academic year students at each achievement
level divided by the number of full academic year students with test scores.

Inclusion Rules for Weighted Achievement
Students completing a full academic year (not highly mobile) and completing the math and/or
English Language Arts assessments (ACT Aspire or alternative assessment) are included in the
Weighted Achievement calculation.
For schools that test 95 percent or more of students enrolled in the school the denominator for
Weighted Achievement will include the number of math and English language arts tests of fullacademic year students (not highly mobile) for the school. If a school does not test 95 percent of
enrolled students the denominator for Weighted Achievement will be 95 percent of the students
expected to test in math and English language arts.
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School Value-Added Scores: Measure of Student Academic Growth
Student Academic Growth (Content Area Growth)
A student growth model describes the change in student achievement over two or more moments
in time.
A student growth model is described as value-added when student growth is attributed to a
particular entity such as a school or program.
The Department consulted with stakeholders and the Technical Advisory Committee for
Assessment and Accountability over a five-year period to evaluate several measures of student
growth. A value-added growth model was piloted and selected in 2015 based on policy
considerations such as which question about student growth is meaningful to students, parents,
teachers, and other stakeholders, as well as the technical considerations given Arkansas’s test
transitions. Over the five years of development and advisory meetings conducted by the
Department, stakeholders concluded their preference for the use of a simple value-added model
(VAM) over other options. This model provides information to answer the question, “How much
did this student change or grow in achievement compared to how much we thought he/she would
grow based on what we know about him/her?”
The student longitudinal growth model is a simple value-added model that assesses student
growth relative to the student’s individual score history and the student’s expectation of growth
(predicted score). It reflects the difference between observed achievement and expected
(predicted) achievement for each student. The computation of the students’ value-added scores
(VAS) which is the difference score (residual) is carried out in two steps.
In the first step, a longitudinal individual growth model is run to produce a predicted score for
each student. The individual growth model uses up to five years of prior scores for each student to
maximize the precision of the prediction (best estimate) and accounts for students having
different starting points (random intercepts). In this value-added model, each student’s prior
score history acts as the control/conditioning factor for the expectation of growth for the
individual student. This has the effect of ‘controlling’ for factors outside schools’ control such as a
student’s economic status, race, or educational needs status.
In the second step, the student’s predicted score is subtracted from his or her actual score to
generate the student’s value-added score (Actual – Predicted = value-added score). The valueadded score indicates the degree to which students did not meet, met, or exceeded expected
growth in achievement.
Figure A-1 illustrates how a student’s score history is used to determine the predicted or expected
score and how the student’s actual score is compared to the expected score to obtain the growth
score.
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Figure A-1. Simplified illustration of how a student’s value-added score is obtained.

Students’ value-added scores range from negative values to positive values with values of zero
representing expected growth (when residual = 0 the student achieved as expected) as illustrated
in Figure A-2.
Figure A-2. Interpreting student growth from value-added scores.

•

•

Positive value-added scores: If the student has a value-added score with a positive value, the
student’s achievement exceeded growth expectations for the year. The student had higher than
expected growth. The greater the value above zero, the more the student exceeded
expectations.
Value-added scores at/around zero: If the student has a value-added score value of zero, the
student’s achievement met expected achievement. The student grew at least as much as
expected.
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•

Negative value-added scores: If the student has a value-added score with a negative value, the
student did not meet expectations for growth in achievement for the year. The student did not
grow as much as expected in achievement. The lower the value of the value-added score, the
larger the degree to which the student did not grow as much as expected.

Student Growth in English Language Proficiency
Student value-added scores are calculated for growth in English Learner proficiency, as well as for
the content areas of math and English language arts. Each student receives a value-added score
based on the student’s score history on the English language assessment: ELDA prior to 2016 and
ELPA21 for 2016 forward. The process for calculations are the same for student growth in English
language proficiency as for math and English language arts growth as illustrated in Figure 1. The
score history is from the English language acquisition test rather than the content assessment.
Each student receives a value-added score for growth in English language proficiency that will
range from negative to positive values with zero representing the student met expected growth as
indicated in Figure A-2 (repeated below).
Figure A-2 (Repeated). Interpreting student growth from value-added scores.

The English language proficiency growth scores have similar meaning to the content scores as
explained below.
•

•
•

Positive value-added scores: If the student has a value-added score with a positive value, the
student’s growth in English language proficiency exceeded growth expectations for the year
based on the score history. The student had higher than expected growth in English language
proficiency. The greater the value above zero, the more the student exceeded expectations.
Value-added scores at/around zero: If the student has a value-added score value of zero, the
student’s English language proficiency met expected growth in English language proficiency.
The student grew at least as much as expected.
Negative value-added scores: If the student has a value-added score with a negative value, the
student did not meet expectations for growth in English language proficiency for the year. The
student did not grow as much as expected in English language proficiency. The lower the value
of the value-added score, the larger the degree to which the student did not grow as much as
expected.
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Calculating School Value-added Growth Scores
School Value-added Growth Scores include student growth in the content areas (math and English
language arts) as well as student growth in English language proficiency as illustrated in Figure A3.
Figure A-3. Combining content area student growth and English language proficiency student growth in the
School Value-added Growth Score.

The following steps are used to combine content area and English language proficiency growth
scores into a single School Growth Score.
1. The mean content area value-added score (Content VAS) is obtained for each school.
Students’ math and English language arts growth scores are averaged to obtain the Content
VAS. The Content VAS for a school indicates, on average, the extent to which students in the
school grew in math and English language arts achievement compared to how much we
expected them to grow, accounting for how the students had achieved in prior years.
a. The Content VAS answers the question, “On average, did students in this school
meet, exceed, or not meet expected growth in math and English language arts
achievement?”
2. Second, a mean English language proficiency value-added score (ELP VAS) is obtained for
each school that has 1 or more English learners. The ELP VAS indicates, on average, the
extent to which students in the school grew in English language proficiency compared to
what was expected, accounting for how the student had been progressing in English
language in prior years.
a. The ELP VAS answers the question, “On average, did students in this school meet,
exceed, or not meet expected growth in English language proficiency?
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3. Third, a weighted sum of the Content VAS and ELP VAS is divided by the total number of
students contributing to the Content VAS (each student counting once with a combined
math and English language arts value-added score) plus the total number of students
contributing an ELP VAS.
a. Similar to the concept of a sliding scale, this step allows English Learners’ growth
scores to contribute to the mean school value-added score proportionate to the
population of English Learners in the school. This is illustrated in the equation
below.
𝑆𝑐ℎ𝑜𝑜𝑙 𝑉𝑎𝑙𝑢𝑒˗𝑎𝑑𝑑𝑒𝑑 𝑆𝑐𝑜𝑟𝑒 =

(#𝑆𝑡𝑢𝑑𝑒𝑛𝑡𝑠 𝑤 𝐶𝑜𝑛𝑡𝑒𝑛𝑡 𝑉𝐴𝑆 𝑋 𝐶𝑜𝑛𝑡𝑒𝑛𝑡 𝑉𝐴𝑆) + (# 𝐸𝐿𝑠 𝑤 𝐸𝐿𝑃 𝑉𝐴𝑆 × 𝐸𝐿𝑃 𝑉𝐴𝑆)
# 𝑜𝑓 𝑆𝑡𝑢𝑑𝑒𝑛𝑡𝑠 𝑤 𝐶𝑜𝑛𝑡𝑒𝑛𝑡 𝑉𝐴𝑆 + # 𝐸𝐿𝑆 𝑤 𝐸𝐿𝑃 𝑉𝐴𝑆

Transforming School Value-added Scores to Include in Rating
To include the School value-added growth score in the School Rating System, the values must be
transformed to a 100-point scale that will work within the total point scale for the rating system.
Value-added scores are transformed using the equation below.
𝑆𝑐ℎ𝑜𝑜𝑙 𝐺𝑟𝑜𝑤𝑡ℎ 𝑆𝑐𝑜𝑟𝑒 = (𝑆𝑐ℎ𝑜𝑜𝑙 𝑉𝑎𝑙𝑢𝑒˗𝑎𝑑𝑑𝑒𝑑 𝑆𝑐𝑜𝑟𝑒 × 35) + 80.00
The Department determined the intercept to be 80 through a series of input sessions where
stakeholders were asked to indicate what “score” a school should earn if students, on average,
were meeting their expected growth. Input ranged from a scores of 75 up to scores of 85). Thus, a
score of 80 was selected to represent the value-added score of 0. The transformed score of 80 is
the School Growth Score that indicates students, on average, met expected growth. Figure A-4
illustrates how the School Growth Scores can be interpreted.
Figure A-4. Interpreting transformed value-added scores.
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Sample transformations for mean school value-added scores are provided below.
•

•

•

Positive value-added score: Mean value-added score = 0.50
𝑆𝑐ℎ𝑜𝑜𝑙 𝐺𝑟𝑜𝑤𝑡ℎ 𝑆𝑐𝑜𝑟𝑒 = (0.50 × 35) + 80.00
= 17.5 + 80.00
= 97.50
Zero value-added score: Mean value-added score = 0.00
𝑆𝑐ℎ𝑜𝑜𝑙 𝐺𝑟𝑜𝑤𝑡ℎ 𝑆𝑐𝑜𝑟𝑒 = (0.00 × 35) + 80.00
= 0.00 + 80.00
= 80.000
Negative value-added score: Mean value-added score = - 0.21
𝑆𝑐ℎ𝑜𝑜𝑙 𝐺𝑟𝑜𝑤𝑡ℎ 𝑆𝑐𝑜𝑟𝑒 = (−0.21 × 35) + 80.00
= −7.35 + 80.00
= 72.65

School Growth Scores typically range from 60.00 to 100.00 with scores below 70 representing the
extremes of lower than expected growth and scores above 90 representing the extremes of higher
than expected growth. Please note that at the student level scores have a much wider range of
values that must be interpreted within that wider range of values. Averaging at the school level
results in less variation among school growth scores which means that values must be interpreted
within this narrower range.
Figures A-5a. through A-5b. provide examples of the calculation for content and ELP value-added
scores as the scores are combined to create the school value-added score used in the ESSA School
Index.
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Figure A-5a. Elementary school example of how the ELP indicator is incorporated and weighted proportional to
the population of English Learners at the school.

In Figure A-5a. the school has 13 English learners out of 239 students. If the universal weight of 10
percent were used for the English Learner Progress indicator then this school would not have met
the minimum N and the progress of these students would have been silent in the ESSA School
Index score. Instead, the 13 English Learners had greater than expected growth, on average, and
this progress is included in the ESSA School Index score as 5.16% of the number of scores included
in the growth and contributes 4.27 points to the School Value-added Growth Score. Since growth
is 50 percent of the elementary ESSA School Index, or 38.16 points as indicated in Figure 5.a., 1.97
points are contributed to the ESSA School Index score by the 13 English Learners and 36.19 points
are contributed by the 239 students’ content value-added growth scores. The contribution of
English Learners to the total points in the ESSA School Index score reflects the progress (valueadded growth in English language proficiency) of these students at a proportionate rate to their
density in the school population.
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Figure A-5b. Elementary school with high proportion of English Learners.

In Figure A-5b. the school has 65 English learners out of 85 students. If the universal weight of 10
percent were used for the English Learner Progress indicator then this school would have met the
minimum N and the progress of these students would have counted for only 10 percent of the
ESSA School Index score. Instead, the 65 English Learners had greater than expected growth, on
average, and this progress is included in the ESSA School Index score proportionate to the number
of English learner value-added growth scores for progress to English language proficiency. In this
case, 17.99 of the 41.52 points contributed for by the other academic indictor come from English
learner progress. This is a much larger contribution than would have been accomplished with a
universal weight of 10 percent for the English language progress indicator.
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Figure A-5c. High school with low proportion of English learners.

In the case of high schools, the School Value-added Growth score is part of the academic
achievement indicator and is weighted at half of the 70 percent of the academic achievement
indicator within the ESSA School Index. This results in a nominal weight of 35% of the ESSA School
Index score for value-added growth in academic achievement. In Figure A-5c. note the 28 English
learners account for 7.04 percent of the students. If the universal weight of 10 percent were used
for the progress to English language proficiency indicator the ESSA School Index score for this
school would be inflated by the very high English learner value-added score for progress to English
language proficiency. This would bias the growth score disproportionately higher given the
proportion of students in the content growth value-added score. Instead, the small proportion of
students accounts for 2.00 points in the ESSA School Index score, appropriately weighting the
growth values.
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Figure A-5d. High school with high proportion of English learners.

The final example, Figure A-5d., illustrates the weight of the English learner progress to English
language proficiency indicator in a high school with a high proportion of English learners. In this
case, given the high proportion of English learners (154 out of 178 students) it is appropriate that
the English learner progress to English language proficiency have an impact on almost half of the
points for the School Value-added Growth score.

Inclusion Rules for School Growth Scores
Students completing a full academic year (not highly mobile) and completing the math and/or
English Language Arts assessments (ACT Aspire or alternative assessment) or the English
language proficiency assessment (ELPA21) are included in the Weighted Achievement calculation.

Adjusted Cohort Graduation Rates
The four-year Adjusted Cohort Graduation Rate and the five-year Adjusted Cohort Graduation
Rate will be used in the School Rating System. Both the four-year and five-year Adjusted Cohort
Graduation Rate will be directly integrated by multiplying each rate by the weight assigned: 10
percent for four-year Adjusted Cohort Graduation Rate and five percent for five-year Adjusted
Cohort Graduation Rate. The total points possible for each Adjusted Cohort Graduation Rate would
reflect the weight assigned, 10 and five, respectively.
The Adjusted Cohort Graduation Rates would function as continuous values in the total School
Rating System adjusted by weight for the indicator. For example, a school with a four-year
Adjusted Cohort Graduation Rate of 85 would earn 85 points adjusted by the assigned weight of
10 percent which would result in the four-year Adjusted Cohort Graduation Rate contributing 8.5
points to the overall score. A five-year Adjusted Cohort Graduation Rate of 96 at an assigned rate
of five percent would contribute 4.8 points to the overall score.
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School Quality and Student Success Indicators
Ark. Code Ann. § 6-15-2108(b) and (c) specify that the school rating system shall consider without
limitation at least one or more school quality and/or student success indicators provided those
indicators allow for meaningful differentiation of schools and are valid, reliable, comparable and
applicable statewide. Stakeholders communicated a desire to have multiple measures included in
this indicator as soon as possible.
The Department created a student-focused aggregation of indicators that meet these
requirements. The measures for this indicator focus on each student meeting important
educational milestones (such as reading proficiently), important readiness criteria (minimum ACT
score of 19 for Arkansas Academic Challenge Scholarship), and important postsecondary success
indicators (attainment of AP, IB, concurrent credits). In essence, the School Quality and Student
Success indicator combines measures of engagement, access, readiness, completion, and success
criteria. To calculate this indicator a student level table is constructed to include the indicators
listed in Table A-3.
For each component of this indicator a student is included in the denominator of the calculation
using a comparable standard. The student engagement component can be used for an example. If
a student is in grades kindergarten through 11 and the student is enrolled at a particular school,
then the student is listed as enrolled at that school in a district’s annual cycle 7 (June 15) data
submission to the statewide information system. The cycle 7 data submission of enrolled
students at each school and LEA provides the denominator for the student engagement
component. A student level table is constructed that includes all students enrolled at each school
and LEA as of June 15. The cycle 7 data submission includes the number of days absent and the
number of days present for each student enrolled at the school.
The number of days absent and the number of days present are used to calculate
the attendance rate of the student and that rate is used to determine the risk level
for engagement. Chronic absence represents high risk that the student is not
engaged in school.
•
•

If a student is absent less than five percent of the days the student is enrolled,
the student is considered low risk, and the student receives 1 point for the
student engagement component out of 1 point possible.
If a student is absent from five percent to less than 10 percent of the days enrolled, the
student is considered moderate risk and the student receives 0.5 points for the student
engagement component out of 1 point possible.

The number of points for all students enrolled (as submitted and certified in cycle 7 data) are
summed for the numerator of this component. The number of students enrolled (as submitted and
certified in cycle 7 data) are the denominator of this component. The use of submitted, certified
cycle 7 enrollment data provides a comparable denominator for this component for schools
statewide. This process—determining and summing points received for each student and points
possible for each student—is replicated for each component of the School Quality and Student
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Success indicator. The final School Quality and Student Success indicator score is the sum of points
per student across all components and the sum of points possible across all components. This
summation results in a denominator for each component that is standard and comparable across
schools and a numerator for each component that reflects the degree to which each student
accessed or achieved a desired outcome for the component. To calculate this indicator a student
level table is constructed to include the indicators listed in Table A-3.
Table A-3. School Quality and Student Success Indicators Available for Inclusion
Indicator
Student Engagement

Grade Level or Cohort
for Points Possible
Grades K-11
Students Enrolled in
School

Grades 3–10
Students
tested on
Science Achievement
Required State
Assessment
Grades 4–10
Students tested on
Science Value-Added
Required State
Growth
Assessment
Grades 3-10 Students
Reading at Grade Level tested on Required
State Assessment
ACT
ACT Readiness
Benchmark

GPA 2.8 or better on
4.0 scale

Community Service
Learning Credits
Earned
On-time Credits

Points for Student
Point based on Chronic Absence (CA) risk level:
CA<5%
= 1.0 Point
5< =CA < 10% = 0.5 Point
CA >=10%
= 0.0 Point
Ready or Exceeds = 1.0 Point
Not Ready
= 0.0 Point

Using ACT Aspire Science ValueAdded Score Percentile Ranks
VAS PR ≥ 75
= 1.0 Point
25 ≤ VAS PR < 75
= 0.5 Point
VAS
PR
≤
25
=
0.0
Point
Ready or Exceeds = 1.0 Point
Not Ready
= 0.0 Point

Grade 12
Students enrolled in
school
Grade 12
Students enrolled in
school

Best ACT Composite Score ≥ 19
= 1.0 Point
Use best ACT score from prior 3 years.

Grade 12
Students enrolled in
school

High school final GPA ≥ 2.8

Grade 12
Students enrolled in
school
Grades 9-11
Students enrolled in
school

ACT Reading ≥ 22 = 0.5 point ACT
Math ≥ 22
= 0.5 point ACT
Science ≥ 23
= 0.5 point
Use best ACT score from prior 3 years for each
subject.
= 1.0 Point

1 or more CSL credits earned = 1.0 Point
Act 648 of 1993 course #496010, #999120, or
other state approved courses.
Credits earned at any time during grades 9–12.
Grade 9 completed ≥ 5.5 credit = 1.0 Point
Grade 10 completed ≥ 11.0 credits = 1.0 Point
Grade 11 completed ≥ 16.5 credits = 1.0 Point
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Computer Science
Course Credits Earned

Grade 12
Students enrolled in
school

Credits earned ≥ 1 = 1.0 Point
Credits earned at any time during grades 9–12.

Advanced
Placement/International
Baccalaureate or
Concurrent Credit
Courses (ACE
included)

Grade 12
Students enrolled in
school

Credits earned ≥ 1 = 1.0 Point
Credits earned at any time during grades 9–12.

To communicate the focus on student access, readiness, and success for this indicator, and to
ensure comparability across schools and grade spans the School Quality and Student Success
Indicator is calculated first at the student level.
Each student has a score that is the percentage of points earned out of points possible to earn.
These student-level scores are aggregated to the school level. This student-level focus is necessary
first because it aligns with the goals of the Vision and second because schools will have different
grade configurations and students in different grades will have different points possible. The mean
percentage of points earned per student is used to calculate a school-level statistic which
represents the average earned points per student based on each student’s possible points. The
following steps were taken to model this student-focused School Quality and Student Success
Indicator.
The mean percentage of points earned per student is used to calculate a schoollevel statistic which represents the average earned points per student based on
each student’s possible points. The following steps were taken to model this
student-focused School Quality and Student Success Indicator:
•

A student-level table was constructed that included two columns per
indicator: points possible and points earned. If an indicator listed in Table A3 applied to the student, the points possible were set equal to one. If the
indicator did not apply, the points possible were set to a null value to exclude
them from the total points possible for the student.

•

When a student’s data record indicated he/she earned a full or partial point
the point/partial point was added to the student row for that indicator. If a
student’s data record showed the student did not meet the criteria to earn a
point for the indicator, a zero was assigned for points earned for that
particular indicator.

•

Students’ possible points were summed across all indicators (indicators with
a null value did not apply and thus were not included in possible points).

•

Students’ earned points were summed across all applicable indicators.
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•

The percentage of points earned out of possible points was calculated for each student.

•

School means were calculated for the percentage of points earned per
student to produce the school-level School Quality and Student Success
indicator.

Grade Spans and Grade Configurations
The Department will identify each school based on the grade span, grades PK-5, grades 6-8, or
grades 9-12. Each school is assigned to a grade span based on the grades the school serves (grade
range of school). Grade span categories for each grade range are indicated below. The grade spans
are determined in a logical manner based on the grade levels assessed on the statewide
assessments. If a school grade range includes the majority of tested grades within a span, then the
school is assigned to the grade span with other schools whose majority of grades are within the
same grade span for comparability purposes. When a school configuration has an equal number of
assessed grades for two grade spans, then the school is included in the higher grade span for
comparability purposes. This is important given the weights of weighted achievement and growth
in the ESSA School Index and the different components of the School Quality Student Success
indicator.
Figure A-6. Grade Spans and Configurations
Grade Span
PK-5

Grades 6-8

Grade Ranges
P-P

P-K

P-1

P-2

P-3

P-4

P-5

P-6

K-K

K-1

K-2

K-3

K-4

K-5

K-6

1-2

1-3

1-4

1-5

1-6

2-3

2-4

2-5

2-6

3-3

3-5

3-6

4-5

4-6

5-5

P-8

K-8

4-7

4-8

5-6

5-7

5-8

6-6

6-7

6-8

7-8

7-9

9-9

K - 12

5 - 12

6 - 12

7 - 12

8 - 12

9 - 12

10 - 12

11 - 12

8-8
Grades 9-12

8-9
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Total Score and Rating
The Department will weight each indicator according to the table below:
Table A-4. Indicator Weights

Indicator
Weighted
Achievement
Indicator
Growth Indicator
Academic Growth
English Language
Progress

Progress to English
Language
Proficiency*

Graduation Rate
Indicator
4-Year Adjusted
Cohort Rate
5-Year Adjusted
Cohort Rate
School Quality and
Student Success
Indicator

Weight of
Indicator within
Index Grades
K-5 & 6-8
35%

Indicator

Weighted Achievement
and Academic Growth

50%
Proportionately
weighted in
School Growth
Score by Number
of English
Learners 1:1 ELP
to Content Growth

NA

15%

Progress to English
Language Proficiency*

Graduation Rate
Indicator
4-Year Adjusted Cohort
Rate
5-Year Adjusted Cohort
Rate
School Quality and
Student Success
Indicator

Weight of Indicator within
Index
High Schools
70% total with Weighted
Achievement accounting for
half (35%) and School Growth
Score accounting for half
(35%)

Proportionately weighted in
School Growth Score by
Number of English Learners
1:1 ELP to Content Growth

15% total
4-Yr = 10%
5-Yr = 5%

15%

All ESSA School Index scores and indicator scores will be rounded and reported to the nearest
hundredths by applying standard rounding rules. If the thousandths place of a decimal is five or greater,
or can be rounded to five or greater, the score will be rounded up to the nearest hundredth. (Example:
78.7864 will be reported as 78.79). If the thousandths place of a decimal is four or less, or can be
rounded to four or less, the score rounds down to the nearest hundredth. (Example: 98.5442 will be
reported as 98.54).
The total score for each school will determine the school rating. The Department will assign the school
rating according to the tables below:
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Table A-5. K-5 Grade Span Ratings
Rating

Total Score Range

A

79.26 ≤ Score

B

72.17 – 79.25

C

64.98 – 72.16

D

58.09 – 64.97

F

Score < 58.09

Table A-6. Grades 6-8 Grade Span Ratings
Rating

Total Score Range

A

75.59 ≤ Score

B

69.94 – 75.58

C

63.73 – 69.93

D

53.58 – 63.72

F

Score < 53.58

Table A-7. Grades 9-12 Grade Span Ratings
Rating

Total Score Range

A

73.22 ≤ Score

B

67.96 – 73.21

C

61.10 – 67.95

D

52.95 – 61.09

F

Score < 52.95
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